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Abstract

The current study aimed to research pedagogical strategies used by EFL teachers
to teach writing skills. It was conducted in three urban public-private educational institutions
of Loja city, which is located in the South Region of Ecuador. The population was made of
51 students and 3 teachers. It was a mix ability class; students’ knowledge ranged from
beginners to low intermediate. Regarding teachers’ experience; it ranged from five to
twenty years. It was applied a mixed-method design. Quantitative method was responsible
for obtaining statistical results to determine the most used writing strategies and the most
common written errors; whereas the qualitative method was used to describe the
information provided by the participants during the interviews and class observations.
Likewise, the instruments applied were students’ survey, teacher’s interviews, observation
sheets, and students’ written texts. Then, the information gathered was organized,
tabulated, analyzed, and interpreted to provide accurate responses to the research
questions. The main conclusion of this study was that the implementation of reactive writing

strategy was the most effective to help students reduce the number of written errors.

Keywords: EFL teaching, writing skills, writing strategies, written errors.



Resumen

El presente estudio tuvo como propdsito investigar las estrategias pedagodgicas
utilizadas por los docentes para ensenar la habilidad de escritura. Se realizé en tres
instituciones fiscomisionales de la ciudad de Loja, ubicada en la Regién Sur del Ecuador.
La poblacion estuvo conformada por 51 estudiantes y 3 profesores. Los conocimientos de
los estudiantes variaban entre el nivel inicial y el nivel intermedio bajo; mientras que la
experiencia de los profesores variaban entre cinco y veinte anos. Se aplicé un método
mixto. El método cuantitativo se encargd de obtener resultados estadisticos sobre las
estrategias de escritura mas utilizadas y los errores de escritura mas comunes; mientras
que el método cualitativo se utilizé para describir la informacion obtenida en las entrevistas
y observaciones de clase. Los instrumentos aplicados fueron encuesta, entrevistas, hojas
de observacion y textos escritos. La informacion recopilada fue organizada, tabulada,
analizada e interpretada para dar respuesta a las preguntas de investigacion. La
conclusion principal se enfoco en que la estrategia de escritura reactiva fue la mas eficaz

para ayudar a los estudiantes a reducir el nimero de errores escritos.

Palabras clave: ensefianza de EFL, errores de escritura, estrategias de escritura, habilidad

de escritura.



Introduction

Nowadays, English as a foreign language has become very important and required
for various aspects in Ecuador, especially in the educational field. The Ministry of Education
of Ecuador (MinEduc, 2016) established in the Ministerial Agreement MINEDUC-ME-2016-
00020-A that the English curriculum is going to be implemented progressively in order to
guarantee effective English teaching, being a mandatory subject for the rural and urban
educational institutions at all educational levels. The main goal of this agreement was to
help Ecuadorian students to develop and produce the English language skills effectively at
a considerable proficiency level since students must finish the third grade of Baccalaureate
with the B1 level according to the Common European Framework of Reference for
Languages.

Learning a language successfully implies the development and learning of the four
linguisctic skills (listening, speaking, reading, and writing.) and the integration of the three
sub-skills of the language (pronunciation, vocabulary, and grammar) to produce and
understand the English language properly. According to the language skills, listening and
reading skills focus on the linguistic comprehension of language while speaking and writing
skills refer to linguistic production where learners use the English language to communicate
with others in real contexts (Nan, 2018).

It is well known that from all the linguistic skills of the English language, writing skills
is one of most complicated skill to develop because it is a system in which students use
"written symbols, representing the sounds, syllables, or words of a language with different
mechanisms - capitalization, spelling and punctuation, word form and function” (Sri & Rao,
2018, p. 1). Through the correct use of the written system, learners can create sentences
or texts cohesively and coherently in which they express their experiences, doubts, ideas,
or opinions about the real contexts.

Considering what was previously stated; it can easily be inferred that the written skill
is one of the skills that is not being developed as it should, due to its complexity; for this

reason, the current study: ‘Analysis of pedagogical strategies used by EFL teachers for



teaching writing skills to high school students in Loja” aims to research about pedagogical
strategies used by EFL teachers to teach writing skills. Likewise, this study seeks to answer
relevant research question which derive from the topic being studied: What are the most
common written strategies used by EFL teachers to teach writing skills?, What are the most
common written errors that EFL students make when writing?, Which of the written
strategies used by EFL teacher proved to be the most useful to help learners avoid making
written errors?

To reach a better understanding of this problem; it was necessary to search and
review for previous studies in order to expand the background knowledge on the topic
being developed. An important finding is a study made by Coffin (2020). This study aimed
to investigate the teachers’ and students’ perceptions of the implementation of collaborative
writing practices strategy in the EFL classroom. Therefore, the main conclusion of this
study is that both teachers and students perceived that collaborative writing practice
strategy was beneficial to the learner’s cognitive, language development since it helped to
enhance their problem solving, collaboration, and communicative skills.

Another relevant study was the one made by Bhairawa et al. (2021) that aimed to
investigate how effective were brainstorming and brainwriting strategies to teach writing to
students with different interests. At the end of the study, the authors concluded that even
though brainwriting was more effective than brainstorming, both strategies had an efficient
and significant influence on the improvement of the students writing skills to students who
have high and low interest.

In addition, the study performed by Rahmawati (2017) had the purpose to
investigate the impact of direct and indirect corrective feedback strategies and determine
which feedback is the most effective to improve the EFL students’ writing skills. In this
case, the authors concluded that both types of corrective feedback strategies had a
significant impact because they were beneficial for the students to improve their writing

skills. However, the indirect corrective feedback was the most effective since it helps



students to understand the error and thus to do a self-correction by themselves, basing on
the arguments given by the teacher.

In the current study, the content developed was divided into three chapters. The first
chapter corresponds to the literature review that includes theoretical information about the
topic in order to have a better understanding of it. The second chapter contains the
research method, the participants, the instruments, and the procedures applied for the
development of the current study. The last chapter corresponds to the presentation,
description, analysis, and interpretation of the gathered data. Furthermore, based on the
finding acquired, it is included the respective conclusions and recommendations.

Finally, the development of this study may help teachers, students, and the whole
educational community of Loja to benefit from the findings gotten since it can contribute as
a lead for a better understanding of the challenges that face EFL teachers when teaching
writing skills. For that reason, by knowing all those challenges, teachers will be better
equipped on the implementation of the most effective pedagogical strategies to help the

students to avoid written errors, and to achieve an improvement of writing skills.



Chapter one
Literature review

In this chapter, the researcher outlines the theoretical information, key concepts,
and previous studies concerning the current research. The most relevant topics included
are the differences between the terms; method, strategy, technique, activity, writing skills,
writing procedures, paragraph writing format, pedagogical strategies, and finally, it
concludes with previous studies which altogether build the required background for the
better understanding of the current study.
Differences Between: Method, Strategy, Technique And Activity

Firstly, Gill and Kusum (2017) define a method as a step-by-step procedure that
aims to present a topic systematically and master it, achieving successful learning as a final
result. Talking in pedagogic terms, the teaching method refers to any procedure used by
teachers to present a subject or specific content, facilitating the students’ learning since it is
based on a consecutive and structured process whose purpose is to guarantee successful
learning (Dorgu, 2015). In the same line, Rhalmi (2018) said that a method involves a
specific organization of the syllabus in which the teacher decides how, what, and when to
teach the content of a subject, taking into account the choice of appropriate teaching
processes, techniques, and materials to facilitate and promote successful learning.

Secondly, a strategy is stated as a long-term action plan designed and planned to
attain a specific goal (Hoque, 2016). Within the educational field, a strategy is focused on
the generalized and appropriated planning for teaching-learning activities, which aim to
fulfill the purposes of lesson planning, ensuring teaching and learning effectively and
efficiently (Gill & Kusum, 2017). Likewise, Kistner et al. (2015) add that the teaching
strategies are planned activities that facilitate the successful teaching and learning of the
content established on the course plan and thus provide the fulfillment of the course goals
and the student's motivation.

Thirdly, the term technique is a part or parcel of a procedure that follows actual

steps in order to achieve the goal of the class through the development of a specific activity



in the classroom (Darrin, 2017; Rhalmi, 2018). Likewise, the technique could be concrete,
systematic, and practical procedure that is focused on accomplishing the development of a
specific task. That is why teachers use a variety of techniques to perform the planning
tasks according to the teaching-learning method and procedures selected (Jumat, 2015).

Finally, Bernardes and Alves (2015) define that activity as a work that has the
purpose of conducting and transforming the students' acquired knowledge about a specific
content into real actions. In the same way, Richards (as cited in Dagnell, 2017) states that
an activity is active and physical work that is performed by the students in order to fulfill the
course goals. Additionally, according to European Union (EU, 2016), every class activity
must be intentional and organized learning where students are directly involved in
performing them using and transferring their knowledge, ideas, and content learned
previously.

Writing Skills
Definition of Writing Skills

Writing skills is an essential part of the language, being considered one of the most
complex skills to be developed because this skill is linked to the linguistic and
communicative area. The linguistic field refers to the correct use of vocabulary, grammar,
spelling, and writing style, while the communicative area is based on the text structure,
topic, ideas, feeling, and opinions of writers depending on the real context in which they are
involved (Reddy, 2020).

In support of the aforementioned definition, Huy (2015) affirms that writing skills
refers to the development of complex metacognitive activities where students integrate their
knowledge, essential skills, and capacities to perform writing tasks following different
processes. Additionally, Subroto (2013) states that writing skills encompass both a process
and a product; these two aspects cannot be separated because the writers must follow a
correct and organizational process that leads them to the creation of a product. For that
reason, in the production of writing, students use their brain and linguistic abilities to convey

and transfer their ideas, thoughts, feelings, and judgments concerning their experiences



through written words, phrases, sentences, and clauses which form paragraphs or texts
coherently and cohesively (Haerazi & Irawan, 2019).
Importance of Writing Skills for EFL Learners

The development of writing skills is of the utmost importance since it is used in daily
life to communicate in a written way through texts. Nowadays, it has become highly
required that students master this skill in the educational environment because through
writing learners express their thoughts, feelings, and judgments about their experiences
and knowledge (Alhusban, 2016). Similarly, writing is required for all academic levels.
Therefore, it is the fundamental element in which learners will demonstrate all their
knowledge acquired throughout the process of language learning (Frebriyanti et al., 2018).

Talking about the development of writing skills inside EFL classrooms, it becomes
more difficult for EFL students due to the lack of general knowledge of English as a foreign
language since the writing demands that they must know a variety of aspects of the English
language that helps them to produce the language (Astrid et al., 2019). Regarding the
complexity to develop writing skills, Harmar (as cited in Khoiriyah & Mahendra, 2017)
proposes the four following reasons to teach writing skills within the EFL classroom to help
students achieve their writing goals in the foreign language.

e Reinforcement. — In this aspect, students feel that writing skills is more propitious
to achieve the learning process of a language. That is why students need visual
demonstrations of language constructions in order to create their own examples and
to have a better understanding of the content learned previously.

e Language development. — This reason refers that students develop their writing
skills as their learning process goes along. In this case, students integrate their
mental activity as part of their learning experiences to organize the writing texts
correctly.

e Learning style. - Here, the development of writing skills depends on the students'
learning style since some learners produce the language quickly just by looking and

listening while some others produce the language slowly, being the last one more



advantageous because it allows students to use the time for thinking and reflecting

their ideas for the written texts.

* Writing as a skill. - It is the most important reason to consider when teachers teach
writing in an EFL classroom because it is a fundamental language skill that students
have to develop. Therefore, students have to know all of these aspects to include in
the written texts to make texts clearly and correctly.

Additionally, Selvaraj and Abdul (2019) say that teaching writing skills in EFL
classrooms help students grow their critical thinking, creativity, and imagination. That is
why the students use their brains to imagine, organize, create, and understand their
thoughts that will embody written words.

The Writing Process

Like any process, writing is a very complex activity to be developed by students in
an EFL classroom; for that reason, it is fundamental to follow a set of steps that facilities
the construction of written texts. Therefore, Hertiki (2018) mentions that the writing process
is divided into five specific steps that are pre-writing, drafting, revising, editing and
publishing.

The first step pre-writing is also known as planning; it focuses on the organization
and planning of strategies that will help with the writing of information. Here, the writer
considers his rhetorical stance and principal purposes to generate texts based on the
connecting of information from different sources (Abas & Noor, 2018; Kusumawaty, 2017).
Furthermore, for the elaboration of the pre-writing step, the writer must always write a
brainstorming to organize their ideas and to be able to identify the purpose of the writing
text and the structure to follow based on the supporting ideas given by the writer (Craft,
2020).

The second step is drafting that refers to the elaboration of a preliminary text in
which the writer focuses more on the quantity of writing instead of quality because it is not
needed to pay a lot of attention to spelling or writing mechanism. However, the writer uses

a variety of strategies for organizing and support the information of an entire text, making
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sense, coherence, and the relationship between the ideas that comprise it (Homsini &
Mustika, 2018; Kusumawaty, 2017).

The next step is revising; this step is developed when the draft is already finished.
During this step, the author identifies and corrects errors in the content, organization, or
grammatical structures (Kukreja, n.d; Kusumawaty, 2017). Besides, Polk (2019) states that
it is fundamental to follow some planned strategies to revise a written text correctly
because the objective of the revision step is to identify words or sentences that must be
removed, moved, or added so that the written text has a better sense for the easy
understanding of the readers.

Once the text revision is completed, it is necessary to go to the next step, which is
editing. Abas and Noor (2018) mention that the writer must review all the previous
committed errors and correct them in order to improve the writing text based on the
revisor’s instructions, this step aims to produce an accurate text. Likewise, Krueger (2016)
recommends; read several times the same text to identify the coherence between
sentences and to avoid redundant words, punctuation errors, misspelling, and grammar
errors, and make sure that the structure of the text is well organized.

Finally, the last step of the writing process is publishing. This step refers to the
delivery of the final written draft; in the case of students, they deliver the final work to their
teachers, who play the roles of readers and evaluators who proceed to develop the
respective reviews and provide grades for the developed writing activity (Aziz, 2015).
Paragraph Writing Components

When talking about writing paragraphs in an EFL classroom, students must use
academic writing. It is well known that a great part of high school students who study the
English language as a foreign language feel that writing is not a simple matter to develop,
but on the contrary, they feel that this activity is the hardest to be developed in a language
since it is not their native language. That is why, to help solve this complexity, EFL students

must follow the general format of how to write an academic paragraph, which is divided into
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three components: topic sentence, supporting sentences, and concluding sentence
(Wirantaka, 2016).

The first component is the topic sentence, which is usually the first sentence of the
paragraph that expresses the main idea. This component is made of two parts; a topic and
a controlling idea that must always be linked together to give sense to the topic sentence.
On the one side, the topic is a word or phrase that introduces the main subject that the
author will talk about. On the other side, the controlling idea refers to the specific point that
will be discussed from the main subject (Amri & Saputra, 2020; Wali, 2020).

Regarding the second component, the supporting ideas are also called the body of
the paragraph. In this case, the supporting ideas provide the necessary information and
evidence that sustain the main idea; it can be done through giving examples, reasons,
facts, details, or explanations concerning the topic (Messuri, 2016; Wirantaka, 2016).
Besides, Wali (2020) states that the writer may use the two types of supporting sentences
in a written paragraph. The first ones are the major supporting sentences that
reinforcement to the topic sentence directly, while the second group correspond to minor
supporting sentences that support both the major supporting sentences in a direct way and
the topic sentence in an indirect way. Hence, to join each of these supporting sentences, it
is necessary to use transition words that provide a correct integration of the sentences,
ensuring that the paragraph achieves unity, cohesion, and coherence.

Regarding the last element, the concluding sentence; it is found in the last part of
the written paragraph where the writer provides information to close and end it (Amri &
Saputra, 2020). Before writing the concluding sentence, the writer needs to add a transition
word such as in conclusion, to sum up, in summary, among others to indicate that the next
information will be the end of the paragraph (Wali, 2020). According to Bascufan (2019)
and Wali (2020) there are four types of concluding sentences. The first type is the
restatement of the topic sentence of the paragraph. The second type is the writer's opinion
in which he ends with her/his own opinion of the whole paragraph. The next type refers to

authors’ suggestions or predictions of what was wrote previously. The last type is to
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summarize the main ideas and supporting ideas of the paragraph, which is performed in a
short and brief sentence.
Paragraph Writing Types

Generally, there are four types of academic writing that the writer can use in a
paragraph since each type of paragraph depends on what the writer wants to share with
the audience, and what effects it could generate in readers. Hence, these four types of
writing paragraph are narrative, descriptive, expository and persuasive (Acufia, 2019).

Talking about the narrative writing paragraph, it has the purpose to tell a story of an
event, or scene, happening, in which the writer narrates in a first person a real story that
involved different characters (Meer, 2016). Besides, Nordquist (2019) mentions that telling
a story involves space and time in order to indicate where, when, and how the story
happens. For that reason, in the development of good narrative writing, the writer needs to
include a narrative style, chronological order, a point of view, and ways of how the story is
going to be told.

The second type is a descriptive writing paragraph. According to Meer (2016)
explains that the descriptive paragraph aims to describe a place, a person, a thing, a
situation, or an event in a detailed way. Besides, Acufia (2019) states that descriptive
writing encompasses the five senses in which the writer expresses what looks, feels,
tastes, sounds, and smells in the description of something or someone. Therefore, the
involvement of the sensory aspects in the description helps the readers to sense the details
that the writer wants to transmit (Valdes, 2019).

Regarding expository writing, it is also known as information writing. It has the
purpose of exposing or explaining facts or information concerning a specific topic related to
persons, places, things, or ideas. The writing of an expository paragraph must be written in
the third person using clear reasons, facts, or examples, but without express the writer's
emotions or personal opinions (Acufia, 2019; Meer, 2016).

The last type is persuasive writing that is also known as argumentative writing. This

type of writing aims to convince the audience to agree with the writer's opinions and ideas.
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For that, the writer must support his point of view in the writing paragraph with reliable,
valid, and logical reasons, arguments, and justifications (Master Class, 2020; Meer, 2016).
That is why the writer adds in the paragraph the most relevant information concerning his
approach or point of view of a specific theme in order to be sure of himself and thus be able
to convince others to support him (Acufa, 2019).

Pedagogical Strategies

Definition

The phrase pedagogical strategy is also known as a teaching strategy. Ayua (2017)
explains that the teaching strategies might be considered as an educational technique,
method, or plan that teachers implement and use on the class development within the
classroom in order to achieve the goals established in the lesson plans and to provide the
success of the students' learning. Likewise, Gumbo et al. (2017) say that teaching
strategies refer to the plans used by teachers to accomplish the course goals practically.
That is why each teacher selects the teaching strategies that he/she considers most
appropriate for each course and learning style. Additionally, Acufia (2019) states that the
use of teaching strategies is not only to achieve the goals but also serves the role to make
students aware of the actions that will be taken to modify and guide educational
performance towards the fulfillment of all the objectives established in the course,
guaranteeing effective learning.

Therefore, due to the teaching writing skills is a big challenge for teachers and
learners in high schools, teachers have to guide and provide the correct instructions for the
students since they are the ones who will produce and create autonomous texts according
to their English proficiency level through the implementation of strategies that help to
develop and improve writing (Tacuri & Fernandez, 2016). Besides, it is fundamental that
EFL educators must understand the students' proficiency level in order to choose and use

the most suitable teaching strategies for enhancing learner’s writing skills (Rao, 2019).
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Types of Written Pedagogical Strategies
Traditional strategies.

One strategy to teach writing skill in an EFL classroom is brainstorming
which is one of the most effective ways to generate and organize ideas that
contribute to the text that will be written (Alrababah & Rababah, 2019). Likewise,
Sabarun (2015) and Sukadi (2018) affirm that brainstorming is beneficial for
students because it allows them to organize, list, clarify, associate, and express
their ideas freely in a motivated and creative way without any pressure. Additionally,
Malkawi and Smadi (2018) consider that brainstorming strategy is paramount for the
development of writing skills through critical thinking. In this case, students are
involved directly in the performance of the flow of ideas in which they use their
speed thinking to avoid the deadlock of the development of writing texts. Finally, the
performing of this activity is primary to do before writing the final text, being
considered as a pre-writing activity.

Anocther strategy is the Beginning-Middle-End (BME) that is a pre-writing
task that refers to the implementation of a brainstorming organizer that aims to plan
and organize the main ideas of a specific topic. This strategy is useful for teaching
narrative writing for students who have low language proficiency levels because the
BME helps them to overcome their writing problems. That is why the development
of this organizer provides students a better and clear understanding of how to write
a text correctly, following the coherence and sequence sense (Singh, 2020).

Another relevant pre-writing strategy is the use of WH-questions. According
to Mas et al. (2017) state that the implementation of this strategy in the classroom is
effective because students focus on following instructions and provide responses
related to each question. Moreover, this strategy helps students from different
language proficiency levels to organize students’ ideas and promote language

production from simple sentences to complete texts.
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An additional writing strategy is ‘free-writing’, which consists of teaching
writing through the development of free-writing. Indeed, this activity focuses on
students writing their ideas for ten minutes without stop and without worrying about
the use of the right grammatical structures, spelling, punctuation, and word forms.
That is why this activity serves as a prior draft to later develop a more specific and
clear text on a topic, taking into account the correction of all previously made errors
(Kurlillah, 2016).

Interactive Writing Strategies.

Interactive writing is a teaching strategy which focuses on providing clear
teaching of the authorial skills such as text structure, grammar, and vocabulary, and
the secretarial skills like spelling, punctuation, and handwriting that are concerning
to the writing (Mackenzie, 2015). To the same regard, Majed and Muhammad
(2020) define that interactive writing strategy refers to the cooperative and
collaborative instructional process in which both teachers and students are involved
directly and actively within the teaching-learning writing process.

In addition, the speaking skills is also important to be developed within the
use of interactive strategies since through speaking all the instructions about the
topics to be written will be given. In this case, the teacher plays a fundamental role
as a facilitator or instructor who is the one to guide, mold, add, summarize, confirm,
and synthesize the whole students’ ideas. Besides, the teachers implement this
strategy in the EFL classroom with basic procedures so that students will familiarize
themselves with these procedures selected, and after, they could implement more
specific processes to guarantee the development of students' writing (Hidayati,
2015).

Technological strategies.

Currently, there is a great influence of the use of technology within the

educational environment, which are being implemented for the teaching of writing

skills in EFL classrooms.
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An useful strategy is the implementation of Facebook Group. According to
Yunus and Salehi (2012, as cited in Friatin, 2018) states that the social networking
site Facebook has the option of creating unlimited private groups where members
can participate, interact, and communicate for specific purposes through posts or
chats. Talking about teaching writing, Friatin (2018) argues that Facebook Group
provides full opportunities for students to practice and improve their academic
writing skills. In this case, the students work through online communication where
they could post written texts and comments to the written text of participating
students.

Moreover, another strategy is the implementation of Wiki-Based
collaborative writing in EFL classrooms. First, wiki-based collaborative writing is an
online interactive tool that allows the students to work in groups and to create
writing texts since they may be co-writing, co-editing, and commenting at the same
time (Chu et al. 2019). Furthermore, Li and Zhu (2017) stated that this employment
is a crucial scaffolding to develop and improve the learning of a second language
through social interaction and group collaboration among students in the
construction of the writing texts. Additionally, Chunhui and Liqin (2015, as cited in
Hosseini et al., 2020) mention that the wikis tool has four specific characteristics,
which are simplicity, self-organization, self-growth, and openness. Talking about
each one of them, the simplicity characteristic focuses on the overcoming of
students’ physiological obstacles to using and mastery the wikis tool. Self-
organization and self-growth characteristics refer to the learning styles of the
students because they may control the pace of their learning process. Finally, the
openness characteristic allows students the flexibility to observe, edit, and modify
their writing works (Hosseini et al. 2020).

One more strategy to teach writing skills is the use of digital comic strips.
According to Muhammad and Misela (2020) argue that comic strip is a proper

strategy to be implemented in the teaching-learning process due to the fact that it
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helps students in the production and improvement of the narrative texts in a

creative, motivated, and enjoyable way. Likewise, Fajrihay (2018) argues that the

comic strip fulfillment in the educational field is powerful and influential. It has a

positive impact on the development of their imagination, creativity, abilities, and

language knowledge when creating the comic strips since you must make use of
both images and cartoons with text boxes to tell a whole story.

Additionally to the different topics developed throughout the Literature Review, it
was necessary to search and review for previous studies in order to expand the
background knowledge of the topic being developed.

The first previous study focuses on the most common writing errors made by EFL
high school students, the study made by Altameemy and Daradkeh (2019) aimed to identify
what are the most common writing errors made by male and female EFL students and to
know how native and non-native teachers influence on the number of written errors made
by students. In order to carry out this study, the authors selected 80 EFL students (40 male
and 40 female) of the first year of preparatory at Prince Sattam bin Abdulaziz University.
The population was divided into two groups of 20 people; one group worked directly with a
native English teacher and the other group with a non-native English teacher. This
procedure was to collect that data separately since the instrument used to gather data was
a written paragraph of about 100 words done by each student. Finally, the researchers
concluded that the most common errors in sentence formation were punctuation, spelling,
verb tenses, pronouns, prepositions, conjunctions, the third person singular, while the most
common errors at the paragraph level focused on the lack of coherence, unity, and
consistency between the ideas and points of view provided. Additionally, there are no
notable differences between the writing errors made by male and female students, just as
the teaching writing skills does not be affected if the teacher is a native or non-native of an
English-speaking country.

Concerning the most common pedagogical strategies to teach writing skills in the

EFL high schools, the study made by Qaddoura and Almasrad (2019) is another significant
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study that had the purpose to identify how effective is the implementation of the
Communicative Language Learning (CLL) method to teach writing skills in rural areas. The
authors selected three students and an English teacher who participated in the case study
developed in a school in Simpang Renggam, Johor. For the data collection, they
implemented a semi-structured interview for the teacher, and document analysis from
students' essays that were developed and guided by their teacher. Therefore, the authors
stated that the CLL was useful to recognize the writing errors made by students and
overcome them through communication among teachers and students. It is because the
teacher provided the corresponding instructions and feedback to improve their writing.
Another relevant study is from Selvaraj and Abdul (2020) that aimed to measure the
effectiveness of the flow chart to improve narrative writing. To make this possible, the
authors selected 25 women students from schools in Malaysia where they applied action
research since they used the Calkins Narrative Writing Assessment Rubrics and a flow
chart template during 12 sessions, as the main teaching instruments. At the end of the
study, the authors noticed different results in the pre-test and post-test and determined that
it was successful the implementation of flow charts to teach narrative writing because this
strategy allowed students to practice step by step the writing process, guaranteeing a
significant writing improvement.

Another study focused on prewriting strategies is the study made by Kurnia et al.
(2017); this study had the purpose to measure the effectiveness, practicality, and validity of
the graphic organizer story map in narrative writing. For the development of that study, the
researcher used a 4-D model that consisted of four stages: definition, design, development,
and dissemination in SDN 02 Ulakan Tapakis School in Indonesia where eighteen EFL
students participated. In order to collect the data, it was applied observation sheets and
students’ and teachers’ questionnaires. At the end of the research process, the author
concluded that the implementation of a graphic organizer story map met the validity,
practicality, and effectivity criteria since it is easy to be used and helps students to organize

their ideas during the narrative writing process.
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Talking about the teachers' and students' perceptions about the implementation of
writing strategies for the improvement of writing skills. The study made by Friatin (2018)
had two purposes; to identify how EFL teachers teach EFL writing by using Facebook
Group and to know the students' perceptions about the use of the Facebook Group. To
carry this research, the researcher applied a mixed research design in which the
participants were an EFL teacher and seventeen EFL students of the SMAN 2 Ciamis
senior high school in Indonesia. Therefore, the collection of data was through the
application of an observation of the whole class, a semi-structured interview for the teacher,
and a closed-ended questionnaire for the students. Based on the results obtained, the
researcher could conclude that the teacher followed a set of steps to teach writing in an
EFL classroom such as making a private Facebook group that is used only to practice
writing skills, the explanation of the instructions for the development of paragraph or
descriptive texts, the proportion of the materials to be used and the posted written text in
which students interact among them through the use of the comments. Therefore, the
development of writing activities in the Facebook group generated positive perspectives
and great motivation for students since they enjoyed learning and practicing writing both
inside and outside the classroom.

Likewise, the study of Coffin (2020) aimed to investigate the teachers’ and students’
perceptions of the implementation of collaborative writing practices in the EFL classroom.
Therefore, the author applied a qualitative method in which used document analysis,
observation, and video-based fieldwork, questionnaire, and interview as instruments to
collect the data that was addressed to one hundred EFL students and two EFL teachers
who were the participants of that research. At the end of the study, the author determined
that both teachers and students perceived that collaborative writing practice strategy was
beneficial to the learner’s cognitive, language development since it helped to enhance their
problem solving, collaboration, and communicative skills. However, the only issue faced in

that research was the absence of equal contribution in each of the working groups.
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Finally, regarding the EFL teaching-learning process in the urban areas, the study
done by Hidayati (2018) aimed to identify the challenges that EFL teachers faced in
teaching English writing skills and discuss possible solutions to minimize the problems. So,
the author applied a qualitative research design in which was involved ten English teachers
(male and female) who works in public and private Junior and Senior High Schools in
different parts of East Java, Indonesia. For data collection, the researcher conducted
structured interviews with the teachers to learn about their experiences and challenges in
teaching writing. According to the information provided by teachers, the author concluded
that the challenges that teachers faced in teaching writing were complex because they
were related to both internal and external learners’ factors. Focusing on the internal
learners' factors, the challenges were based on the interference of the native language,
linguistic competence, and motivation. Regarding the external factors, the challenges faced
by the teachers were centered on the large numbers of the students in each class causing
less availability of aids and time. For solving those challenges, the researcher suggested to
the teachers three important pieces of advice; the first advice was concerned with the
development of tasks in which the teachers must be sure the learners’ English proficiency
level to perform them. The second piece of advice was focused on the task purpose in
which both teachers and learners must be aware. In the last piece of advice, the teachers
must be aware that they must help and guide learners during the development of writing.

Another relevant study about teaching writing skills in urban areas is the study
made by Almubark (2016). This study aimed to analyze the variation of challenges and
problems faced by EFL teachers in teaching wiring skills to students in ordinary
classrooms. To carry out this research, the author applied a qualitative research design in
which participated twenty teachers of the Arts Colleges within the Jazan University, Saudi
Arabia. To collect the data, the author of the research employed a questionnaire to the
twenty participants in order to investigate the main problems that they faced in teaching
writing skills. Based on the information provided by the participants, the researcher

concluded that the most noticed challenges that EFL teachers faced were the lack of
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English proficiency language, interference of the mother language, use of dated methods
and textbooks, inaccessible of equipment and technological devices, a large number of
students in the class, and lack of the student's motivation. Besides, the researcher
suggested some practical measures to help address the situation; the first recommendation
was that the teachers must include appropriate writing methods according to the English
proficiency level of the students. The second recommendation was focused on the
teachers' training, and the use of updated teaching materials, using technological sources
to engage the student's motivation and participation in the performance of writing activities.
The last recommendation was to reduce the classroom size to a minimum of twenty-five

students to work correctly.
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Chapter two
Method

Setting and participants

The current study was developed in three public-private educational institutions of
Loja city, which is located in the South Region of Ecuador. The population of this study
belonged to two categories of participants. The first category corresponded to 51 EFL male
and female students who study English at the second year of baccalaureate. These
students had the A2 English proficiency level since they have had studied English for at
least six years in educational institutions. Additionally, the range age that correspond to
these students was from sixteen to seventeen years old. On the other hand, the second
category was made of 3 male and female EFL teachers whose age ranged from twenty-
eight to forty-five years old. Furthermore, these teachers had a different academic degree,
two teachers had just bachelor's degrees, and one teacher had a master's degree.
Regarding experience in teaching ; it is varied. In fact, two of the teachers have five years
teaching English, while just one teacher has twenty years teaching English. Hence, both
participants: students and teachers contributed with relevant and reliable information that
guarantees viable and effective results for this research.
Procedure

To develop the current study, it was required to expand the knowledge on the topic
being developed; therefore, it was necessary to carry out the literature review which
focused on collecting relevant and specific information from different sources such as
journal articles, web pages, and previous research works. All information compiled in the
literature review focused on relevant aspects such as the differences between; method,
strategy, technique, activity, writing skills, writing procedures, paragraph writing format, and
pedagogical strategies for teaching writing skills.

Regarding the methodology applied throughout the development of the current
study was a mixed-method design: quantitative and qualitative. On the one hand, the

quantitative method was responsible for obtaining statistical results to measure and
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determine the most used written strategies by EFL teachers and the most common written
error made by students. On the other hand, the qualitative method was used to describe
and examine the information provided by the participants when responding to questions
from the survey and interview.

The development of the current study was carried out in different steps. The first
step consisted of the selection of the three educational institutions of Loja city that were
involved directly in the development of the current research study.

The second step was based on the application of the instruments to the population
selected. The instruments used to collect the data were students’ questionnaires, teacher’s
interviews, class observation sheets, and students’ written texts; the application of these
instruments helped to gather valuable and reliable information for this study. Firstly, the
students’ questionnaire was carried out as an online survey in Google Forms. It contained
six closed-ended questions concerning the difficulties that they faced when writing and the
strategies used by their teachers to teach writing skills. Secondly, the teacher’s interview
was conducted via a zoom session with each teacher interviewed. The interview was
organized in two sections, following a semi-structured format. The first section had four
questions about the personal information of the teachers, and the second section involved
six questions concerning the pedagogical written strategies that each one of the teachers
implemented into the classroom for teaching writing. Thirdly, the class observation sheets
were used three times for every teacher, making nine class observations in total. This
instrument contained twelve statements that had four-parameter (never, sometimes,
usually, always) to be chosen. The last instrument was the students’ written texts. In this
case, it met the purpose to identify the most common written errors made by students,
especially punctuation and spelling errors.

In the third step, after applying the instruments, the gathered data was tabulated by
using the Excel program to obtain percentages and the frequency of the results which
helped to provide accurate responses to each one of the research questions. Then, it was

designed five tables. The first table referred to the students’ most common difficulties in
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writing; the second table, to the most common written strategies used by teachers; the third
table, to the most common written errors made by students; the fourth table, to the most
useful written strategies used by teachers; and the last table, to make a comparison
contrast of the most useful written strategies used by teachers versus the number of errors
made by students.

The last step focused on the analysis and interpretation of the results, it was crucial
to consider some specific aspects. The first aspect was concerning the highest and most
relevant percentages obtained in each table. The second aspect was the theoretical
information provided by experts to support the results. Finally, the last aspect consisted of
including the researcher’s opinions. Besides, the analysis and interpretation section; it was

required to state scientific conclusions and recommendations for this study.
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Chapter three
Results and discussion
Description, Analysis, and Interpretation of Results

Once the data was collected in the field research, it was carried out the description,
analysis, and interpretation of results by using qualitative and quantitative research
approaches. Thus, the research finding was taken from the results of the questionnaire,
class observation, interview, and students’ written texts. For the effective presentation of
the results, it was designed statistical tables based on the information gathered from each
instrument previously mentioned. For a better understanding of the information presented,
this chapter was divided into five sections: students’ most common difficulties in writing,
most common written strategies used by teachers, most common written errors made by
students, the most useful written strategies used by teachers; comparison contrast of the
most useful written strategies used by teachers versus the number of errors made by
students.

Table 1

The students’ most common difficulties in writing.

Strongly . Strongly
Agree Disagree .
Statement agree disagree Total
Lack of students’
o 70% 0% 20% 10% 100%
motivation.
Lack of students’
46% 24% 18% 12% 100%
vocabulary.
Lack of opportunities to
94% 0% 6% 0% 100%

write English texts in class

Lack of students’
concentration to generate 38% 31% 25% 6% 100%

ideas before writing.

Students’ anxiety to write
) ) 86% 0% 5% 9% 100%
in English

Note. This table shows the most common difficulties that students face when they are writing in

English.
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Table 1 presents the results concerning the students’ most common difficulties in
writing. Regarding the statements that have the highest statistical percentages, it can be
seen that in the first statement, "the lack of the students’ motivation”, 70% of the students
strongly agreed that one of the difficulties they face is the lack of students’ motivation when
they have to write in English. In this regard, Aryanika (2016) claims that student's
motivation is a fundamental aspect that helps them to write because there is a significant
correlation between student's motivation and writing skills. In other words, students who
have a strong motivation in writing will not have difficulties performing any written activities,
while students who do not have a strong motivation are those who face challenges in the
development of the written texts. By analyzing the statistical result compared with what the
experts said about the lack of students’ motivation, it was evident that it really affects and
hinders the learning and development of writing in the students because when there is little
motivation in the class, the students are not able to pay full attention to the class, neither to
participate and develop the written activities proposed by the teacher.

In the second statement, “lack of the students’ vocabulary" 46% of the students
strongly agreed, and another 24% agreed that the lack of vocabulary makes it hard to
produce writing in English. Regarding this, Tovar (2017) says that the lack of vocabulary
knowledge on students’ side affects directly on the production and the comprehension of
written texts. Indeed, the students will have difficulties expressing themselves textually in
different contexts, where they must use specific vocabulary to formulate precise ideas. By
comparing the result to what the expert claimed, it was possible to notice that the lack of
vocabulary knowledge on the students’ part generates a vast difficulty for the development
of written texts because they face significant limitations to express or communicate their
ideas textually.

In response to the third statement, “lack of opportunities to write English texts in
class” 94% of the students argued that they strongly agree because the great majority of
them face difficulties when writing in English class. That is why Mupa and Chinooneka

(2015) state that the time factor plays a significant role in the structure of a written text
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because it is crucial to follow a complete writing process to achieve the efficient
performance of students’ written skills. Namely, as long as students have more
opportunities to write in English classes, they will be capable to enhance their writing skills.
In addition, this result can be corroborated with the information gathered from the class
observations. Hence, it was possible to deduce that the students have time limitations to
develop the planned written activities because they only have one hour of classes per
week. Indeed, by comparing the statistical result, the opinion of the experts, and what was
observed, it was inferred that not all students are quite prepared to develop written
activities successfully if the opportunities to write in the classroom are limited. In this sense,
the teachers should plan and manage adequate time for written activities according to the
student's English proficiency level in order to provide their efficient preparation in writing.

Based on the fourth statement, "lack of students’ concentration to generate ideas
before writing", 38% of the students strongly agreed, and another 31% of them agreed with
this statement because they claimed that the lack of students’ concentration hinders
significantly the generation and production of ideas that will contribute to the written text. In
this case, Abas (2016) declares that students' lack of concentration to generate their own
ideas is a significant problem since students would feel blocked in the production of the
ideas before writing. However, without any doubt, to reduce this difficulty, the EFL teachers'
responsibility must focus on providing clear instructions for the whole writing process in
which they allow students to choose the topic that is the most relevant to them. In this way,
the students can think, organize, and write their ideas since they will be familiarized with
what they want to write.

Finally, in the last statement, “Students’ anxiety to write in English,” 86% of the
students responded that they strongly agree that the performance of written text activities
causes them to feel anxious, making it difficult to carry out the written activities
successfully. In this respect, Ekmekgi (2018) affirms that it is common for students to
develop feelings of nervousness and anxiety when they have to perform a written activity

due to the insecurities that each one has. These insecurities appear when they are fearful
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of receiving negative feedback from the teacher, for lack of knowledge of vocabulary and
grammair, or for low self-confidence in what they are competent in doing. By contrasting the
statistical result with what the experts said regarding students’ anxiety to write in English, it
was evident that due to the complexity of writing skills, anxiety is one of the most decisive
factors in written text development because it affects the students' nervous system directly.
In this case, it can cause nervousness, tension, or worry since they must focus strictly on
developing good work accurately using the language.

Table 2

The most common written strategies used by teachers.

Responses

) Written strategy Frequency Percentages
provided by
Summary 14 27,5%
Dictation 21 41.2%
Brainstorming 30 58,8%
Students Feedback 48 94,1%
Collaborative
N 30 58,8%
writing
Individual writing 40 78,4%
Dictation 1 33,3%
Collaborative
N 3 100%
writing
Teachers Brainstorming 2 66,7%
Feedback 3 100%
Individual writing 3 100%

Note. This table illustrates the responses provided by teachers and students concerning the most
common written strategies used by EFL teachers.

Table 2 shows the responses provided both by students and teachers related to the
most common written strategies that teachers use for teaching writing. Based on the
answers provided by the students, on the one hand, the written strategies with the highest
statistical percentages correspond to feedback (94.1%). In regards to feedback, Alvira

(2016) asserts that the feedback provided by the teachers is fundamental support for the
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students because the teachers can explain both in written or spoken way what students did
well and what they did not well in the written texts. Consequently, based on the result and
the expert's opinion, it can be mentioned that the feedback strategy is very well received by
the students since, through it, the teacher shares information about what is right and wrong
within the written texts. Later on, each one of the students can make the respective
corrections after the feedback given.

The following strategy is individual writing (78,4%), in which Lépez et al. (2019)
explain that this strategy is helpful for students and provides beneficial conditions within the
development of the writing process since the students will put it into practice all their
knowledge to develop a self-made text. Additionally, by comparing the statistical
information with the theoretical information, it can be assumed that individual writing tests
students to write texts on their own based on the practices previously developed in the
classroom; in fact, they are the ones who use their creativity and language skills to produce
new texts.

The strategy that follows is collaborative writing (58.8%). According to Majed and
Muhammad (2020), collaborative writing corresponds to one of the most effective
interactive strategies for teaching writing skills due to the direct and active participation of
students and teachers in the teaching-learning process of writing. In addition, in the
classroom observations, it could be seen that almost all the students contributed to the
development of collaborative writing in which they provided their ideas about the topics
studied.

Finally, the last strategy is brainstorming (58.8%) in which Karim et al. (2016) add
that brainstorming strategy allows students the development of written texts to be less
complex because this strategy is always used to take note of the ideas that the students
think before writing the text, thus allowing them to organize, integrate and interpret each of
the ideas in order to create their written text.

Concerning the strategies with the lowest statistical percentages mentioned by

students belongs to dictation (41.2%). In this regard, Zakiyah and Husniah (2017) comment
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that dictation is one of the most used written strategies because it is helpful to improve
positively the students” spelling errors that students make in writing. Moreover, this strategy
is usually used in the lower level of language learning because the students are already
learning new vocabulary and creating complete sentences to form a text at the first level.
Because of that, dictation is an effective and necessary strategy to be implemented when
students have certain written difficulties such as lack of vocabulary, grammar, and
punctuation problems that cause their level of English proficiency to be low.

The strategy that follows is the summary (27.5%). Accordingly, Mouri (2020)
describes that this strategy is beneficial for students because they must read a text closely
and memorize the most relevant information that will contribute to the creation of the
summary. Moreover, the summary strategy allows students to develop their thinking and
writing competencies and practice the grammar rules.

Likewise, based on the answers provided by the teachers, the written strategies
with the highest percentages are collaborative writing (100%) because of that Majed (2016)
contributes by stating that the implementation of collaborative writing in the classroom is
quite helpful because the teacher works together with the students in the development of
written activities, and it also helps students to develop and improve not only their writing
skills but also their critical thinking. Concerning the information obtained from the
observations, it can be mentioned that teachers really implement collaborative writing in the
classroom. That is why at the moment of developing this collaborative writing, teachers and
students interact, share, analyze, and integrate their ideas in a single text synchronously,
which is already focused on a determined purpose.

The following strategy is feedback (100%). Hence, Wahyuni (2017) argues that the
feedback provided by the teacher is fundamental in the writing process because it allows
students to be more aware of the strengths and weaknesses of writing skills. In this case,
by comparing this result with the information gathered on the observations, it is possible to

notice that the feedback given by the teacher facilitates the students to have a better
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understanding of what they did well and what they did wrong in the written text since it
helps the students to overcome all the difficulties.

The next strategy is individual writing (100%). In this case, McDonough et al. (2018)
state that individual writing is a complement to the entire writing process because by
applying this strategy, teachers have the opportunity to identify and measure the
knowledge acquired by students through and through written texts. Additionally, according
to the observations performed, the teachers implement this strategy to be developed as an
extra-class activity where students are in charge of the performance of written texts in an
independent way, based on what they have already learned in class.

Lastly, the ending strategy of this section is brainstorming (66.7%). In this sense,
brainstorming is one of the most traditional, effective, and beneficial strategies for writers
because it allows them to generate, list, organize, clarify and associate ideas that
contribute to the text that will be written (Alrababah & Rababah, 2019: Sabarun, 2015:
Sukadi, 2018).

In contrast, the strategy with the lowest statistical percentages correspond to
dictation (33.3%). According to Ortiz (2021) argues that dictation is an effective strategy to
be applied in the first levels of foreign language learning because through this strategy,
students will practice specific aspects of writing such as spelling, punctuation, and grammar
of the language. Therefore, dictation is a traditional strategy that is implemented specifically
to help students correct different written problems through short reading texts. Therefore, it
is useful to test the student's ability to listen and transcribe verbatim what they heard.

Table 3

The most common written errors made by students.

WRITTEN TEXTS
Written errors Teachers TOTAL
Strategy 1 Strategy2 Strategy 3
Teacher 1 19 14 15 48
Period errors Teacher 2 23 16 22 61
Teacher 3 15 11 13 39

TOTAL 148
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Teacher 1 14 10 11 35

Comma errors Teacher 2 15 13 11 39
Teacher 3 10 7 8 25

TOTAL 99

Teacher 1 13 9 10 32

Spelling errors Teacher 2 16 13 12 41
Teacher 3 10 7 6 23

TOTAL 96

Note. This table provides information in a separate way about the most common written errors made
by students.

In Table 3, it can be seen a comparison between the most common written errors
students make when writing in English are among the punctuation errors and vocabulary
errors.

Concerning the first type of errors, the results were focused on the identification of
period errors and comma errors. Statistically, in the period errors, students made a total of
148 errors. That is to say, the students corresponding to teacher 2 were the ones who
made this kind of error with the highest frequency of 68 period errors, followed by the
students from teacher 1, who made a frequency of 48 period errors. Finally, the students
from teacher 3 were the ones who had the lowest frequency of 39 period errors.

In the same way; regarding the comma errors, there were 99 errors made by
students in total, which showed that this type of error is less frequent than the one
regarding period. In this sense, teacher 2 students were still the ones with the highest
frequency of errors, 39 comma errors; they were followed by the students from teacher 1,
who had a frequency of 35 comma errors. Lastly, the students of teacher 3 were the
students who presented less frequency comma errors with a total number of 25 comma
errors.

Regarding punctuation, Nurwahyuni (2017) and Husada et al. (2018) state that
punctuation errors do not allow the learner to develop written texts effectively because both
period and comma are applied to give precise meaning to sentences and text. For that

reason, a text with correct punctuation facilitates the reader to understand easily the
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meaning of the writing since each idea or sentence is separated by a punctuation mark. In
the same line, Yakhontova (2020) mentions that the most common period error is when the
students forget to include it at the end of each sentence or idea, while the most common
comma error is when the students overlook to insert it before a relative clause.

Concerning the second type of error, the statistical analysis showed that there were
96 spelling errors in total. This result included the errors made by the students of the three
teachers. That is to say, the students with the highest frequency of spelling errors belonged
to teacher 2, with a frequency of 41 spelling errors. Then, it followed the students from
teacher 1, who had a frequency of 32 errors in their texts, and lastly, the students belonging
to teacher 3 were the students who made this error only 23 times in their written texts. For
that reason, Altamimi and Rashid (2019) say that the most frequent spelling errors made by
students are usually the omission, subtraction, insertion, or misplacement of one or more
letters that make up each of the words that are includes in the sentences. As the authors
mentioned above, Othman (2018) adds that some of the most frequent spelling errors are
due to the interference of the students’ mother language when they try to write in English
since this is learned as a foreign language.

Hence, in comparing all of the table results with the information gathered from the
teachers’ interview, it was probable to assume that the students certainly had frequently
presented punctuation errors (period and comma errors) and vocabulary errors (spelling
errors) in writing. By comparing the statistical results to what the experts indicate about the
most common written errors made by students, it can be seen that the collected data is
supported by the experts' points of view. That is why when the researcher analyzed the
most common written errors made by students at the sentence level, it was possible to
recognize that the punctuation and spelling errors were always presented in the text either
with a vast or short frequency. Therefore, it is tested the student's ability to listen and

transcribe verbatim what they heard.
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Table 4

The most useful written strategies to help students reduce common written errors.

Written strategy Teacher1  Teacher 2 Teacher 3 Percentages
Feedback X X X 100%
Reactive writing X X X 100%
(Collaborative writing)
Brainstorming X X 66,7%
Dictation X 33,3%

Note. This table presents the most useful written strategies used by EFL teachers to reduce written
errors made by students.

In Table 4, it is possible to be observed the most useful written strategies that the
teachers interviewed used for teaching writing skills. In statistical terms, the most useful
written strategies that the teachers selected for using are feedback, reactive writing,
brainstorming, and dictation.

Starting the description from the strategies with the highest percentage, the
feedback was used by the three teachers (100%). In this regard, Vasu and Ling (2016)
consider that the application of feedback in the classroom is valuable. Indeed, the students
can perceive all the comments (positive and negative) providing by the teacher so that they
should be aware of the strengths and weaknesses they present during the writing of a text,
and thus, to be able to improve their English writing skills. In fact, during the class
observations made, it was noticed that the three teachers are always providing any
comments or feedback to the students either as a group or individually during the whole
writing process.

Similarly, the three teachers (100%) applied reactive writing, which is a type of
collaborative writing strategy. So, it is widely known that collaborative writing is quite
favorable for the students because it allows them to develop their cognitive knowledge, the
English language, to enhance their active participation in the classroom, their problem
solving, and communicative skills (Coffin, 2020). The reactive's writing strategy

implementation within the classroom promotes the active collaboration of each member of



35

the working group to create a written document in real-time, which will be reviewed, edited,
and adjusted to additional changes that may be generated during the development of the
written text (McCahan et al., 2015). In this case, the application of the reactive strategy was
vast notorious within the class observations because it was possible to see how students
and teachers participated actively, sharing their ideas both in a written and spoken way to
develop their text according to the topic studied. Besides, it was fundamental the careful
coordination and planning by teachers so that the majority of the students participated in
the development of the written activities. Moreover, this strategy was implemented by
teachers using the "Google drive" platform, in which they created documents that were
shared with their students to work together.

Alike, two teachers (66,7%) decided to implement the brainstorming strategy in
order to organize all the ideas before starting writing a text. For that reason, Sabarun
(2015) and Sukadi (2018) affirm that brainstorming is beneficial for students because it
allows them to organize, list, clarify, associate, and express their ideas freely in a motivated
and creative way without any pressure. Taking into account the obtained results, it can be
verified that the information established in the table matches with the data gathered from
the classroom observations. Therefore, for the brainstorming development, the two
teachers who implemented this strategy as one of the most common in the classroom use
a technology platform called Padlet to implement it in the class. Hence, the brainstorming
strategy is useful to be incorporated in the writing process because it focuses mainly on the
ideas' production that will be used later when the students have to start writing their texts.

Lastly, the strategy with the less percentage is the dictation since just one teacher
(33,3%) desired to implement this strategy to accomplishing the written activities in the
classroom. In this instance, Herusatoto (2016) and Tang (2012) argue that dictation is one
of the most common and traditional strategies that is focused on listening and writing input
because students must write what they heard. That is why the implementation of dictation
is effective for the students because it allows them to activate their mental lexicon of the

vocabulary that they have already learned and their listening comprehension since through



this skill, students listen, understand, and transcribe the words or sentences mentioned in

the text. When contrasting the results obtained on the table with what the experts said, it
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can be understood that although dictation is not so widely used by teachers nowadays, it is

effective in the learning process of a language. So, it helps students develop their listening

skills, learn new vocabulary, improve their concentration, and finally improve their writing

skills.

Table 5

Comparison contrast between strategies used versus errors made.

Written Students’
Teachers . . Frequency
Strategies written errors
Period errors 19
Dictation Comma errors 14
Spelling errors 13
Period errors 14
Reactive
Teacher 1 » Comma errors 10
writing
Spelling errors 9
Period errors 15
Feedback Comma errors 11
Spelling errors 10
Period errors 23
Brainstorming Comma errors 15
Spelling errors 16
) Period errors 16
Reactive c 13
omma errors
Teacher 2 writing
Spelling errors 13
Period errors 22
Feedback Comma errors 11
Spelling errors 12
Period errors 15
Brainstorming Comma errors 10
Spelling errors 10
Teacher 3
Period errors 11
Reactive
N Comma errors
writing

Spelling errors
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Period errors 13
Feedback Comma errors 8
Spelling errors 6

Note. This table shows a comparison contrast of the most useful written strategies used
by EFL teachers versus number of errors made by students in the written texts.

Table 5 provides information on how the strategies implemented by each teacher
help to reduce the number of errors made by students. Therefore, it will start by mentioning
statistically from the least useful strategy to the most useful.

In regards to teacher 1, the least effective strategy was dictation, since it can be
observed on the table that the most common written errors made by the students
correspond to period errors (19), comma errors (14), and spelling errors (13). In this case,
Li (2020) and Tang (2012) claim that although the strategy of dictation provides vast
benefits in developing multiple skills (writing, listening, and reading), learning vocabulary,
and using the correct orthography; however, not all students work well with dictation
strategy. That is to say, that students who have some difficulty in writing or have low
proficiency in the English language will be limited in developing effective transcription of the
text. For that reason, when comparing the number of written errors with what the authors
mentioned, it was assumed that to apply this type of strategy, teachers must know the level
of English proficiency of their students and the difficulties they present in order to find an
effective way of teaching where learners can motivate themselves and in turn reduce the
fears, tensions, and anxiety of not understanding what the text says and not being able to
write accurately what they heard.

In the same manner, teacher 1 applied feedback strategy in the classroom. As a
result, it can be seen that the most common written errors made by students were period
errors (15), comma errors (11), and spelling errors (10). In regards to feedback writing
strategy, Loan (2017) argues that it is essential within the teaching-learning writing process
because the principal purpose of it is to improve the students written errors or written

difficulties through the accurate, precise, and appropriate instructions and information
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provided by the teacher to each one of the students. To emphasize the information
previously mentioned, during the class observations, the teacher provided the
corresponding feedback to the students and then used the dictation again to identify if the
feedback strategy really worked. Therefore, comparing the results obtained in the dictation
and the feedback, it was evident that the written errors have decreased a little.

Finally, the strategy that was the most effective belongs to the reactive writing
strategy. So, it can be noticed that the most prevalent written errors committed by students
related to period errors (15), comma errors (10), and spelling errors (9). In this regard, the
reactive writing strategy is used within the collaborative writing process because through it;
students can construct creative texts in which all members contribute by explaining their
ideas or opinions in order to achieve the development of written activities and improve the
quality of students' written production (Ismiati & Pebriantika, 2020: Lowry et al., 2004). In
the same sense, it was evident on the class observations that this strategy was easy to be
applied since in the classes attended about 13 students, and all of them could participate
collaboratively with their teacher in the development of the written texts.

When looking at teacher 2, the less useful written strategy was brainstorming. Here,
it was possible to observe that the most common written errors made by students were
period errors (23), comma errors (15), and spelling errors (16). So, Mustafa et al. (2017)
mention that brainstorming is the first step in the writing process, which is considered a pre-
writing strategy where each student must list and organize the ideas, words, or phrases
that will be included in the text. By comparing the frequency of written errors made by the
students with the opinion of the experts, it can be inferred that due to brainstorming is a
pre-writing strategy it is common for students to make written errors since, in this step, they
are focused on creating a written draft where they can write their first ideas, words or
opinions of the topic they are going to write on.

The next strategy applied by this teacher was feedback, in which the most prevalent
written errors committed by students were period errors (22), comma errors (11), and

spelling errors (12). Accordingly, Irwin (2017) affirms that the teacher must provide effective
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feedback in order to reduce students' written errors. That is why the best way to provide
feedback is when it is given directly. In this aspect, the students prefer that the teacher
provides all the orthographic corrections that they present in the written text. Hence, by
receiving direct feedback, the teacher provides orthographic correction for each of the
students' written errors made in their texts, so these corrections will help students to identify
visually where they made the errors and then correct them.

The last strategy in which the students made a fewer number of written errors was
reactive writing. In this part, the written errors made by students belonged to the period
errors (16), comma errors (13), and spelling errors (13). Sukirman (2016) states that a
reactive writing strategy is beneficial for the students because they are involved in working
synchronously, cooperatively, and collaboratively on the development of written products.
Accordingly, the implementation of the reactive writing strategy within the classroom
generates vast benefits in the writing development process since it contributes to the
development of the students' communicative skills since all of them all work with a common
goal, which is to complete the written activities. Furthermore, during the class observations,
the teacher implemented this strategy quickly in the classroom because the group of her
students was less than 10, making it easier for her students to participate in the
development of the written texts.

In the results concerning teacher 3, it was possible to evidence the less useful
strategies corresponded to the brainstorming strategy, in which it was proved that the most
common written errors made by students are period errors (15), comma errors (10), and
spelling errors (10). Hence, Malkawi and Smadi (2018) consider that a brainstorming
strategy is paramount for the development of writing skills through critical thinking. In this
case, students are involved directly in the performance of the flow of ideas in which they
use their speed thinking to avoid the deadlock of the development of written texts. Finally,
the performing of this activity is primary to do before writing the final text since it is

considered a pre-writing strategy.
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The following strategy applied by this teacher was feedback. In this case, it can be
seen that the most common written errors done by students were period errors (13),
comma errors (8), and spelling errors (6). In this regard, Vadia and Ciptaningrum (2019)
comment that the implementation of the feedback strategy within the writing process is
essential because it helps students significantly to decrease the written errors, and in turn,
to improve their language skills, ensuring a successful improvement of writing skills.

Last but not the least, the strategy that was the most useful for reducing the number
of written errors made by students was reactive writing. In this case, when the teacher
applied this strategy, the period errors (11), comma errors (7), and spelling errors (7) were
the most prevalent written errors made by students. For that reason, Lowry et al. (2004)
express that the implementation of reactive writing strategy allows students to be aware
and reflective when creating written texts in real-time. In other words, the students react to
the information provided in their text in order to change, modify or add any ideas to improve
the understanding of the written texts. When comparing the results obtained with what the
experts said, it was evident that reactive writing strategy stimulates students to develop
both the role of writer and reader. In this regard, the students express their agreement or
disagreement on the ideas that make up the text, being changed or modified to ensure
better writing and understanding of the written text.

After analyzing the strategies applied by the EFL teachers in the classroom versus
the number of written errors made by students in the written texts, it was evidenced that the
most beneficial strategy used by teachers 1, 2, and 3 belonged to reactive writing strategy;
which is a strategy that is under the category of collaborative writing. This strategy is one of
the most that have been contributed within the writing process because this strategy helped
the students to reduce the number of written errors. In addition, when comparing the results
of the reactive writing strategy obtained by the students of the three teachers, those who
made the fewest written errors corresponded to teacher 3, who provided follow-up and

guidance to the students in order to improve their writing level.
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Conclusions

The development of the current study permitted to conclude that the implementation
of pedagogical strategies has a positive acceptance from teachers since its application
guarantee students’ improvement of the written skills.

It was concluded that the most common factors that affect students’ development of
written skills belongs to their anxiety to write in English, lack of motivation, and lack of
opportunities to write in the classes.

Throughout the current study, it was concluded that the most common pedagogical
strategies used by the teachers were the collaborative and independent learning written
strategies. Being collaborative strategies the ones that teachers used the most and
students were willing to apply.

Regarding the students’ written errors, it can be confirmed that the most common
written errors found in the students’ written texts were punctuation errors (period and
comma errors) and vocabulary errors (spelling errors); being the period errors the ones with
the highest frequency.

The research study revealed that the most useful strategy applied by the teachers
was reactive writing strategy, which provided evident benefits to the students, as it helped
them considerably to reduce the number of written errors made when writing English texts.

Finally, it can be affirmed that the implementation of accurate written pedagogical
strategies and the active interaction between teacher and students contributed to have a

higher effect on the written texts productions.
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Recommendations

It is recommended that teachers continue using pedagogical written strategies that
are suitable for students’ age and level in order to help them improve their writing skills.

It is recommended that teachers of English provide both an accurate educational
environment that helps students feeling more comfortable and motivated to write and more
writing opportunities to help students to practice this skill.

It is advised that EFL teachers should continue implementing collaborative written
strategies in the classroom since they have a great acceptance by both students and
teachers so that their implementation contributes to the development of written texts.

It is suggested that EFL teachers should pay more attention to the punctuation
errors made by the students in order to implement strategies that will help them reduce the
number of errors and ensure a better writing for their texts.

It is recommended that EFL teachers should continue using the collaborative writing
strategy in the class since it helps students to reduce the number of written errors and
encourages group work.

Lastly, the teachers should continue integrating both pedagogical written strategies
and an active interaction with their students to promote the improvement of their written

texts.
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Appendixes

Appendix 1: Student’s questionnaire

UNIVERSIDAD TECNICA PARTICULAR DE LOJA

-' ‘ . 1t
%‘,\ _\‘;- y
Pedagogia de los Idiomas Nacionales y Extranjeros

Students’ guestionnaire

The purpose of this instrument is to collect information about the students’ difficulties in
writing and the written strategies used by the teacher into the Classroom. The information
obtained will be useful for the development of the current research work. Please read each
questions and tick (V) the alternative that you consider appropriate.

1. Do you agree or disagree that lack of students motivation is a difficulty you

face when writing in English?

Strongly agree ()
Agree ()
Disagree ()

Strongly disagree ()
2. Do you agree or disagree that lack of students’ vocabulary is a difficulty you

face when writing in English?

Strongly agree ()
Agree ()
Disagree ()

Strongly disagree ()
3. Do you agree or disagree that lack of opportunities to write English texts in

class is a difficulty you face when writing in English?

Strongly agree ()
Agree ()
Disagree ()

Strongly disagree ()
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4. Do you agree or disagree that lack of students’ concentration to generate

ideas before writing is a difficulty you face when writing in English?

Strongly agree ()
Agree ()
Disagree ()

Strongly disagree ()
5. Do you agree or disagree that students’ anxiety to write in English is a

difficulty you face when writing in English?

Strongly agree ()
Agree ()
Disagree ()

Strongly disagree ()
6. What of the following strategies, does your teacher use to teach writing skill?
Summary ()
Dictation ()
Organizing ideas ()
Brainstorming ()
Feedback ()
Collaborative writing ( )

Individual writing ()



Appendix 2: Teacher’s interview

UNIVERSIDAD TECNICA PARTICULAR DE LOJA

Pedagogia de los Idiomas Nacionales y Extranjeros

Teacher’s interview

The purpose of this instrument is to collect information regarding the most common and
useful writing strategies used by EFL teachers during the development of the English
classes at the second degree of baccalaureate.
A. Personal Information
1. Gender:
2. Age:

3. Academic degree:

4. Working experience:

B. Writing Strategies

5. According to your perspectives, what is the students’ level of English proficiency
language of the second degree of baccalaureate?

6. Do you use pedagogical strategies to teach writing skills? Which?

7. What of the pedagogical strategies that you mentioned are the most effective to
develop students’ writing skills? Why?

8. For writing skills development, do you prefer to organize the class in groups or
not? Why?

9. What is your opinion about the implementation of pedagogical strategies to
teach writing skills at second degree of baccalaureate? Are they useful or not?

10. What are the most common students’ written errors that you identify when you

review the students’ written texts?

Thank you for your collaboration!
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Appendix 3: Observation sheet
UNIVERSIDAD TECNICA PARTICULAR DE LOJA

Pedagogia de los Idiomas Nacionales y Extranjeros

Classroom Observation Checklist

The purpose of this instrument is to identify what writing strategies teachers are applying to
develop writing skill on EFL learners. Read each statement and tick (V) the box with the
best option in each statement according to your class observations. The shaft of the
responses is based on the following criteria:

(1) Never

(2) Hardly ever

(3) Sometimes

(4) Always
Unidad Educativa’ Name:
Parallel observed: Date:
Observer:
Statements 1 2 3 4

Statements concerning to the teacher and students:

1. Both teacher and students have access to Internet

connection.

2. The English classroom provides a good environment for the

teaching-learning process.

3. The teacher develops all the anticipatory activities prior to
start the class: presents objectives of the class, develops a

warm-up activity, and reviews previous knowledge.

4. The teacher conducts writing activities in the class.

5. The teacher's instructions are clear.

6. The teacher uses pedagogical strategies to teach writing

skills.

7. The writing activities assigned are in accordance to the

student’s proficiency level.
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8. Students feel active and focus on the development of writing

activities.

9. Students are given the appropriate amount of time to write

and apply the skills being targeted.

10. Students develop writing activities as a collaborative work.

11. The teacher and the students interact and maintain direct

and active communication.

12. The teacher provides specific, positive and corrective
feedback

Observations:

Thank you for your collaboration!



	Cover
	Aprobación del director del trabajo de titulación
	Declaración de autoría y cesión de derechos
	Dedication
	Acknowledgement
	Contents
	Abstract
	Resumen
	Introduction
	Chapter one
	Literature review
	Differences Between: Method, Strategy, Technique And Activity
	Writing Skills
	Definition of Writing Skills
	Importance of Writing Skills for EFL Learners
	The Writing Process
	Paragraph Writing Components
	Paragraph Writing Types
	Pedagogical Strategies
	Definition
	Types of Written Pedagogical Strategies
	Traditional strategies.
	Interactive Writing Strategies.
	Technological strategies.


	Chapter two
	Method
	1
	Setting and participants
	Procedure

	Chapter three
	Results and discussion
	2
	Table 1
	The students’ most common difficulties in writing.
	The most common written strategies used by teachers.
	The most common written errors made by students.
	The most useful written strategies to help students reduce common written errors.
	Comparison contrast between strategies used versus errors made.


	Conclusions
	Recommendations
	References
	Appendixes

